Unit 2: Caribbean Identity 

Overview

In this unit we explore the subject of a Caribbean identity. There are those who think that the Caribbean is too diverse a region for there to be a single Caribbean culture. Proponents of the view that there is a Caribbean culture based their arguments on our shared historical past as well as the number of social institutions that we share as a region. Both sides of the discussion will be explored.

The socially constructed concepts of race, ethnicity and colour, which strongly influence culture and identity, will also be explored in the quest to highlight the issues surrounding the topic. In addition, 

The contemporary Caribbean is part of a global world. Globalization has impacted the Caribbean in many different ways. The impact of globalization on culture is done through the process of trans-culturation. This happens as a result of the cultural interaction of various groups. This, along with our constant battle for space (Nettleford) has resulted in many social problems that affect our quest for a Caribbean identity.

Structure

Session 1:
Race, Class and Identity in the construction of a Caribbean identity

Session 2:
Problems and Challenges of Caribbean Identity in the contemporary 

             period

Session 3:
Education and Sustainable Development in Caribbean Cultural Identity

Conclusion

 Learning Objectives

After completing this unit you will be able to:

1. Define and explain the concepts of race, colour and identity using a Caribbean perspective

2. Outline the relationship between race and identity

3. Discuss the difficulties involved in the quest for a Caribbean identity

4. Discuss the issues affecting the formation of a Caribbean identity in the contemporary period

5. Identify post-modern trends, changes and their effects on a Caribbean identity 

Session 2.1: Race, Class and Identity

Introduction

The concepts of race and identity are socially constructed. The meaning of both terms varies depending on your geographical, spatial, ethnic, racial and social background and sensibilities. The social structures of the Caribbean consist of many different races and cultures, a factor affects the formation of a Caribbean identity. In the people of the Caribbean, slavery, marronage, indentureship and colonialism combine to produce a mix of Diasporic people. This is at the heart of the problem of identity in the Caribbean. 

Identity will always be a changing social factor in the Caribbean. The people of the region construct daily realities that result from various historical, intellectual, ethnic, racial and cultural sensibilities. These sensibilities inhere within the individual, motivating the identity construction process. These social forces, sometimes with contending worldviews, conflict rather than conflate in the identity construction process. In the final analysis they create a culturally eclectic mixture of people for which the Caribbean is widely known. Caribbean identity can be constructed using many common symbols and signs expressed through language, the performing and visual arts, Creolization, traditions, religion, aesthetics, food, festivals and West Indies cricket.   

Objectives

At the end of this session you should be able to:

1. Define race, class and colour.

2. Define identity

3. Distinguish between race, class and colour

4. Describe the factors that affect the definition of race and identity in the Caribbean

5. Describe the relationship between race and identity

6. Discuss the factors affecting identity formation in the contemporary Caribbean

Race and Identity

Historical development and identity formation in the Caribbean

The concept of Caribbean identity is rooted in the history of the Caribbean; it is this history that provides the basis for the formation of an identity through the shared experiences of the people of the region. Mintz and Price (1985) state that, 

“the personal experiences of early migrants to the Caribbean – enslavement, forced transportation, language learning, changes in diet, residence among strangers, adjustment to the plantation regimen and acceptance of the outsider as ruler and master – represents a kind of forced-draft Westernization.”

Some of the shared historical factors that contribute to the formation of our identity are:

1.  None of the current inhabitants of the English-speaking Caribbean were originally from the region. We all came here from somewhere else. In other words, we are all part of some Diaspora. Some of us are part of the African Diaspora, others the Indian Diaspora, and still others the Chinese, Syrian, Lebanese, Jewish, English, Spanish, French, German, Portuguese, and Dutch Diasporas.

2.  Most of the countries share a history of chattel slavery that has shaped and influenced a number of social institutions in the region. These social institutions include family, religion, and education.

3.  Colonialism, with its hegemonic and imperialistic intentions, was present at some point in time in the countries of the region. This has also left an indelible effect on the norms, values, language, culture, and education (among other influences) of countries in the region. All of us still have a European language as the official language. The education system in the region was inherited from the British, with some modifications in recent times. The structure of the education system in the region is still extensively British. This will be discussed later in this unit. 

Race
Race can be defined as a group or category of persons connected by a common origin. According to Alleyne 2002, 

“… race then is the socialized perception of phenotypical characteristics … It is this perception of similarities and differences that is the basis on which 
individuals and groups identify themselves as belonging to the same race and ethnic group and on the other hand identify others as belonging to a different race and ethnic group.”

Race is a socially constructed and contextual representation that may be emphasized for one reason or another at different points in time.  The meaning of race is not fixed, as groups of people will construct their identity over time. This will reflect their shared historical past, norms and values. Although there is no scientific reason for the social ranking given to race, some groups apply a social ranking that places them at the top of such a hierarchy. Antenor Firmin (1885) wrote about the artificial ranking of the human races. According to Bolland (2004), Firmin insisted that all human beings belong to a single species and that there is no scientific basis for a hierarchical ranking of human races. Firmin’s ideology is referred to as monogenism. The antonym to this is polygenism. Those who believe in the plurality of the species use arguments based on polygenism to support their racial domination and cruelty towards phenotypically different groups. 

This social ranking or the races has fuelled very heated debates as to whether God created a white and a black race. The discussion on race in the Caribbean is not centred around issues of monogenism and polygenism, although 350 years of colonialism with its hegemonic European thinking left most of the population of the region favouring one ideology over another. Discussions on race in the Caribbean are closely linked to discussions on colour. In many instances, the discussion becomes one and the same with very little distinction between the two socially derived concepts. It is interesting to note that the Bible is not supportive of race as a basis of distinction between one group of people and another.

J. Edward Greene (1993) seeks to make a distinction between race and ethnicity. According to him:

Race or racism is the dogma that one ethnic group is destined to congenital inferiority and another group is destined to congenital superiority.

Ethnicity or ethnic groupings are aggregate of individuals with a common identity based on race, language, religion, tribal ties and core cultural institutions, which are differentiated from other aggregates.

The definition of race used by Green is a social perception of what constitutes race and supports the argument of Baker (2005), that race is a social construction and not a universal or essential category of either biology or culture. (p. 23)

 It is important, at this point, to define colour. According to Smith (1974),

In most negro-white populations, the concept of colour is critical and pervasive, hence we expect on general grounds that it may have several distinct though overlapping referents … As normally used in the British Caribbean, the term ‘color’ connotes a combination of physical characters, such as skin-color, hair-type, form of facial features, prognathism or its absence and so forth … The phenotypical color of an individual is simply his or her racial appearance. In British West Indian colonies there is a clear overt rank-order of different phenotypical colors in terms of a prestige scale, which places white phenotypes at the highest and black phenotypes at the lowest points. The phenotypical color of an individual is therefore a factor of importance in his status placement in these societies.  (p. 60)

Smith’s explanation points to the many and varied factors that go into the social construction of colour, even including prognathous (projected jaws). Another point of note from Smith’s definition of colour is the social ranking that emerges. This is a product of the plantation system with its stratification that developed as a result of European hegemony, racism and slavery. There has been some modification to the stratification of the plantation system with the emergence of a middle class and limited upward social mobility for most Blacks and Asians. You would have met the concepts of ascribed and achieved status in your introductory sociology course in the discussion on stratification. In most British Caribbean societies, one’s status and prestige is a matter of ascribed status based on colour. Some level of achieved status exists among Blacks and Asians, but the racial/ethnic constituents at the extremes remain the same. The Whites still own and control most of the means of production and consequently, they remain at the top of the social hierarchy. Beckford (1999), bemoaned this state of affairs, noting that this existed in spite of the gains made in sovereignty that resulted in black politicians being in charge of government and the emergence of black trade union leaders. 

Beckford (1999) also noted that educational opportunities opened up more for the ‘half castes’ than for Blacks. The drive for upward social mobility by black people was propelled by how much they could assimilate the behaviour of the white planter class. This usually means repudiating some of their ‘Africanness’ in exchange for Eurocentric behaviours.  Manifestation of these types of behaviour persist in extreme forms such as, in Jamaica, the ‘bleaching’ of the skin to appear to be of lighter complexion. What is considered ‘good table manners’ reflects a European hegemonic sensibility. These and other similar types of behaviour show the influence of slavery and colonialism on the process of thought formation in the Caribbean. The effect on identity is even more pronounced. The suppression of one’s identity can be described as a loss of self. This Eurocentric reference point, coupled with the other social factors of ethnicity, polarization and retention, detract from the formation of a Caribbean identity. The stratification of Caribbean society results in many different groupings and reference points, which would confuse the simplest attempt at identity construction. 

Class

Class in this context is referring to social class. This is the social ranking of individuals based on their access to the means of production. But economic status is not the only criterion for ranking of individuals into social classes. The boundaries between classes become blurred when other social factors are used as the determinant of class. In Caribbean society, one’s class is also a function of one’s race and colour. There is the perception in the Caribbean that phenotypically white folks, whether of European or other nationalities, are born into the upper class. This perceived ascribed status of whites in Caribbean society is due to the effects of slavery and colonialism. On Caribbean and American slave plantations, the power structure hegemonically imposed and dictated that the white person, irrespective of economic status, would belong to the group at the top of the social hierarchy. This created a clear social dichotomy that supported the economic separation into the ‘haves and have nots’, masters and slaves. The upper class was then seen as closed to aspiring blacks and mulattos who hoped to gain upward mobility through wealth.

As a result of the class separation by colour on Caribbean plantations, class became linked with one’s ethnicity and colour. Hence, in contemporary Caribbean society all Whites and Asians are seen as belonging to the upper class while the majority of Blacks occupy the middle and lower classes. The process of Blacks achieving upward mobility into the upper class is made difficult by the succinct actions of the modern day ‘planter class’.  Their actions are supported by and continue to propagate the ideology of colonialism that dominates the social construction of identity in the region. The educational system, religion, literature and politics in the region continue to support the dominance and control of the Caribbean space by the planter class. This group is active in thought formation as well as in the definition of norms and values in society. The identity formation of the Caribbean person categorized outside of the upper class and non-white will be affected by this class categorization.

Alleyne (2002) explains the emergence of poor whites in Caribbean societies such as Barbados, Guadeloupe and Martinique. He opines that: “they have tended to be as zealous as their privileged brothers in preserving their ethnic separateness through a high degree of endogamy. … Poor whites organize themselves chiefly on the basis of race.”

This shows the continued link between race and class in Caribbean society. The ‘stranglehold’ of the planter/white class on economic power as well as ownership of the means of production, especially land, will continue to affect the construction of a Caribbean identity.

Identity
How do I identify myself? What constitutes my identity? Do I experience the same process of identity construction as my compatriot? How does a group acquire a sense of identity? Is it a difficult process? Some writers recognize the concept of a personal identity as well as that of a group identity. While the concept of a personal identity is important, this will not be the main focus of our discussion. The importance of your personal identity does not rest solely with your name, place of origin, and history; it is your personal identity that provides the substrate for the construction of your group identity. Our identity will be a product of our social environment. 

Sigmund Freud (1965), the famous psychoanalyst, posited three parts to identity formation, one of which links identity to the perception of a common quality shared with other persons who are not linked by affinity. Freud’s third point about identification points to the social aspect of identity formation. This is where our cultural interest is captured as we explore the concept of a Caribbean identity. 

Tosh (1999) expressed the idea that for any social grouping to have a collective identity there has to be a shared historical past. He explains that the shared historical past includes shared interpretation of events and experiences which have formed the group over time. This perspective is central to our exploration of the existence of a Caribbean identity. The many factors that contribute to the shared historical past of the Caribbean region all give the region an identity. This history began long before the arrival of the Europeans in the Caribbean in the fifteenth century.

Khan (1998) explores the complexity of trying to conceptualize a Caribbean identity. This exploration, although largely within a social context, also has psychological overtones. He asserts that ‘Caribbean identity’ is in itself an internally incoherent expression and that the notion of a Caribbean identity is more problematic than might be suspected. Khan’s seminal contribution to the discourse on Caribbean identity comes from his separation of the notion of identity into: i) the fact of identity, and ii) the sense of identity. According to Khan:

…the fact of identity relates to a group situation. To speak of this type of identity relative to a group is to have in mind features that are shared by its members or marks by which a member is recognized as belonging to the group in question. In this usage designated as fact of identity, bodily considerations play a role: how one behaves, carries oneself or tends to select from among the many. The emphasis is clearly on objective attributes and behaviour, by which one is recognized as belonging to a community, as sharing its ideals and values (which are indicative also of a historical continuity) and which are different from behaviour and declaration of personal goals that are either fashionable, quotidian, or idiosyncratic.

This definition has epistemic implications for the meaning of other terms such as ethnicity, race, class, and colour. Herein lies the problem of defining a Caribbean identity. Being identified as belonging to a group/community, as sharing in ideals and values, are part of our social construction of ethnicity in the Caribbean. This same construction of ethnicity and its operational behaviour by the different ethnic groups in the Caribbean results in stronger ethnic ties than ties to the region. The Indians in the region have strong retentions linked to India. Their various social institutions of marriage, family and religion manifest this phenomenon. The coexistence of this shared allegiance will invariably lead to the validation of one at the expense of the other. The Indians, Chinese, and Afro-Caribbeans manifest this strong Diasporic retention in the region (in this same order, in terms of the strength of the retention). This behaviour results in constant conflict between the many identities so created. The formation of a Caribbean identity will suffer constant excoriation from the other strong Diasporic identities. The existence and nurturing of strong ancestral bonds with their original homelands by the Diasporic people of the region will result in the formation of a fractured Caribbean identity. The constant battle for the inner space of the Caribbean within the context of the numerical majority functioning as cultural and power minorities (Nettleford, 1993), further exacerbates the difficulties inherent in the formation of a Caribbean identity.

Khan’s second type or sense of identity relates to the concept of one’s cosmology or worldview. He explained further that this type of identity involves subjective and psychological matters such as memory, consciousness, and a range of emotions. This is similar to Freud’s notion involving emotional ties. This identity formation involves knowing oneself and the psychological processes being used to make sense of your constructed reality. According to Khan: 

Though the two types of identity or usages are distinct, it might be claimed that an individual develops sense of identity (second type) through social practices, and that social practices are tied to the fact of identity (first type)… To talk about Caribbean identity or any national cultural identity for that matter, is to refer to fact identity (first type) and not necessarily sense identity (second type)…. The fact of identity implies approval and endorsements of a historical and ethnic experience at the centre, from which flows social and political power, furthermore, the endorsement does not accommodate at the centre the experiences of diverse cultural groups or ones with different symbols … 

The social dynamics of the Caribbean do not show implicitly, approval and endorsement of a historical and ethnic experience at the centre, an ingredient necessary for the fact of identity. The manner in which the Africans were brought to the region, and the subsequent addition of Indians, Chinese and other ethnic groups, set the stage for an emerging Caribbean identity. The extraction, transportation, enslavement, and marronage of the African population of the region affected both their fact of identity and sense of identity. The manner in which they were treated by the Europeans as well as the decimation of their social institutions and sense of self, would affect negatively their sense of identity. 

The introduction of indentured Indians, then Chinese workers into the already volatile social situation between the hegemonic Europeans and the black population on the plantations further fragmented any attempt by the Blacks to acquire a sense of identity. The Indians were despised by the Blacks for taking up the work on the plantations that they were now walking away from, disgusted with the failure of the many attempts to have a labour scheme that would recognize the value of their labour and restore some level of human dignity to them. The experiences of the various ethnic groups were marred by conflict and ethnocentrism. This tenuous beginning to the further miscegenation of the Caribbean resulted in the region being described by M G Smith (1974) as a plural society.  Rather than the coherence of a common identity, what exists is a plural society made up of different races, ethnic groups with different cultures that are contiguous within the Caribbean space, but not easily combined.

Activities 2.1
1. Race is regarded as being of social construction. What does this mean? What other concepts you have encountered so far in the course that are considered to be of social construction.

2. Distinguish between race and colour

3. Within your country which is more visible; stratification by class or colour?

4. List four factors which you think identifies you.

5. Describe the relationship between race and identity.

Session 2.2: Problems and Challenges to Caribbean Identity in the Contemporary Period
Introduction

The Caribbean is part of the globalized world. This global world has strong currents of neo-liberalism, border-openness and technological development which add further complexity to the process of identity formation. This session will explore the effects of globalization on identity formation in the region. The rigid class structure that existed in the region for quite some time is still in support of the planter class. Issues of race, colour and class carry the same relative importance in spite of the various global factors that exhibit acceptance of popular culture and the championing of the de-marginalization (Nettleford, 1994) of the masses. The session will also examine the Caribbean population in respect of changes in the racial and ethnic composition and the effects of these on kinship and stratification. The final part of the session will look at gender issues in the pursuit of a Caribbean identity.

Objectives 

At the end of this session you should be able to:

1. Explain the effects of globalization on identity formation in the Caribbean

2. Discuss the issues surrounding race, class and colour in the contemporary Caribbean

3. Examine the effects of race, class and colour on kinship and stratification in the modern Caribbean

4. Examine the effects of gender in the pursuit of a Caribbean identity

Globalization and its Effect on Identity in the Contemporary Caribbean
According to J. Edward Greene (1993), issues of race and class revolve around the following questions:

· What are the primary/relevant historical influences of race and class in the formation and development of Caribbean society?

· What are the discernible changes in the racial and class compositions of the population and what are their effects especially on kinship, status, social mobility and stratification?

· How important are cultural factors and what are their main features in helping to give form and substance to the Caribbean society?

· What are some of the issues emanating from gender relations that cut across or reinforce dominant patterns of race and class?

 A discussion on these issues will reveal the state of identity formation in contemporary Caribbean society. The issue of race and its impact on the stratification process as well as class categorization was already discussed. We will add a few more points to bring this discussion into the contemporary period. 

Popular Culture 

The explosion of popular culture in the Caribbean and the wider world has been attributed to many factors ranging from colonialism to capitalism. The explosion in the acceptance of popular culture by the planter class and other sections of society is viewed as a step towards the victory over racism and ethnocentrism. This minute step in the acceptance of multi-culturalism is also viewed by some with an air of suspicion. The economic benefits that accrue to the planter class still happens via the exploitation of the marginalized class. Persons of the same races and colour have remained firmly entrenched in their social positions in Caribbean societies and the privileged class is still comprised mainly of one colour. Despite the effects of neo-liberalism on all countries of the region, the marginalized class constitutes mainly Blacks and Indians in some countries. The ownership of the means of production still remains firmly in the hands of the white planter class.

Popular culture and cultural studies have moved toward the dismantling of the hegemonic colonial structure. The post-structuralist perspectives of post modernist writers such as Derrida and Foucault have sought to widen the discussion while exposing the weaknesses of the colonialist imperialist world order. They point to the dialectical change in culture, literature and ideology. The symbols and semiotics that accompanied this ethnocentric world order have not disappeared. The structure of the economic system still remains firmly under the control of the capitalist societies of Europe and North America. Globalization with the emphasis on free trade has promoted greater homogeneity of culture through border-openness.  Paradoxically, this is done by accepting the various popular cultures from around the world for commodification purposes. Cultures that were once seen as sub-altern and despised, are now accepted, highlighted and exploited for capitalist gains. 

Globalization
Globalization has led to a loss of sovereignty and consequently loss of identity for most developing countries. The opening up of geographical borders to free trade is accompanied by the twin forces of liberalization and de-regulation. Liberalization means removing tariffs and other trade barriers to outside imports. The effect of this move on the culture of the region was not factored into the equation when some countries in the region were being structurally adjusted. The present and future economic benefits were the only market considerations. The influx of goods and services from North America and Europe were not without the accompanying American and Eurocentric cultural hegemony. The more the region opens its economy to goods and services from these regions, the more transculturation it will experience. The power and economic might of developed countries with which we trade has resulted in the trans-culturation process being unidirectional. 

Our identity formation is closely related to a number of objects that are part of our material culture. The food we eat, the music we play and listen to, the clothes we wear, the religious totems we use, and the type of educational system in operation, are all examples of material goods and services associated with cultural practices. The effect of globalization on Caribbean culture is multi-faceted and should not be ignored by policy makers. Cultural practices change over time, but the existence and spread of a dominant culture will hasten the change in a group’s culture to conform to the norms and values of that hegemonic culture. 

The mass media is fast usurping the role of the primary agent of socialization in many Caribbean families. The advent of cable television with its wide geographical reach in Caribbean households has resulted in the mass importation of foreign cultures at a faster rate than we are developing our Caribbean culture. The largest proportion of adherents to television programmes are young children. This is the group most vulnerable to identity formation. The identity that is being constructed through the various socialization agents is validated and reinforced by the largely North American media. 

 The process of identity construction is already fractured by slavery and colonial ideology that have both affected our main social institutions. The shared historical past has had different geneses for the various ethnic groups and races in the Caribbean, resulting in problems with our fact of identity. The Caribbean, as a group, has some shared historical past, but the history of the different ethnic groups does not share the same continuity. Add to these obstacles to identity formation, the proliferation in the Caribbean of American cultural beliefs and manifestations made easier by globalization, and one will see the difficulty of explicating a Caribbean identity.

Technological Development

The technological developments accompanying globalization have seen expansion in the reach and scope of the media. Telecommunication has made one global village of the world. However, this global village still manifests a capitalistic ethos with colonial and imperialistic norms and values to support it. The main objective of Marx’s theory of economic determinism is alive and well. 

The region has benefitted from the explosion in technological development in most facets of life. The culture and arts industry in the region have incorporated the use of modern technology in the production of music, art and craft. In the area of music, the region’s musicians have used the modern technology to refine their music as well as to create other genres of the indigenous music forms of reggae and calypso. The technology is also used along with the mass media to spread the region’s music to the far ends of the world. In fact, the music of Trinidad and Tobago, and of Jamaica, have become international identifiers for the people of those countries. Jamaica is known more for reggae music than for any other artistic expression. The music as culture has helped in the formation of a national identity for Jamaica, in spite of the continued marginalization of the people responsible for its cultural production.

Globalization has transformed developed countries into economic giants while diminishing the resources and indigenous culture of developing countries. The debt trap that we have set for ourselves with the acquiescence of the international financial institutions, continues to create a culture of dependency in which our thirst for foreign aid, goods and services is quenched with foreign ideology and culture.

Globalization has resulted in the acceptance of a standardized culture (reinforced by the mass media), standardized market, standardized products, and standardized identity. This standard culture is infused/diffused into Caribbean society through the process of trans-culturation. The indigenous culture is replaced by a so-called global culture, which bears some resemblance to a past dominant culture with socially constructed meanings of race, class and colour. The social construction of these concepts favoured the propertied class.  
Changes in the Language, Racial and Class Composition of the Population of the Region

According to George Beckford (1999), the constituent races and ethnic groups are still present in roughly the same proportion as on the plantation, including the period involving the addition of indentured workers. According to Best and Leavitt (1985), the structuring of our trade has resulted in us trading more with the ‘metropoles’ than with each other as the plantation system did not facilitated inter-island trading.

The rigid system of stratification still persists in the region. Although some marginal gains in upward social mobility (due to access to education) have been possible for some of the children of the lower classes, the system still resembles that of the plantation. The Whites are still at the top and have control of the means of production. There is a middle stratum of ‘brownings’ and the majority of the Blacks and in some countries Indians are still at the bottom. Some Blacks and Indians have acquired education and/or wealth and have moved into the upper class, but these are in the minority.

The emergence of Creole societies and Creole languages in the islands of the Caribbean, reflects the linguistic influence of all the groups that at one time or another occupied these islands. There is at least one Creole language in all Caribbean islands. A language shared by a group, is one of its most visible identifying features.  Consequently, various groups use language as a means of identity connection. To the group the language is important as an identifying feature that helps to bind them together.  The treatment of the Creole languages in the region continues to relegate them to sub-altern status. The dominant languages of English, Spanish, Dutch, and French continue to be the official languages of Caribbean countries, even those that are now independent. The emergence of Creole languages and how they are treated creates a situation in which the Creole language, though occurring naturally as the default language of the mass of the population, is seen as inferior to the official language. These Creole languages all have some similarities. Devonish (1986) explains the root of the similarity in Caribbean Creoles by reference to Alleyne’s (1980) arguments that, “in spite of the apparent linguistic diversity among the slaves arriving in the Caribbean, there was a degree of an underlying linguistic unity. They all spoke languages belonging to the large Niger-Congo language family”. The plantation situation of slavery in the Caribbean made creation of creole languages with common features possible. In another quotation of Alleyne (1980, p. 109), Devonish (1986) showed the reasons for this situation to exist in the Caribbean:

…it is the vocabulary which is most often most drastically affected in a language contact situation. The new language variety which was developing among the intermediate stratum and spreading to other sectors of the slave population, tended to approximate the European language in the area of vocabulary. On the one hand, the retention of the Niger-Congo language features in the syntax, phonology and semantics of the new language variety was considerable.   

Devonish (1986, p. 42) showed the important contribution of two factors to the commonality among the languages of the field slaves. 

It firstly provided a common and shared means of communication among Africans within the plantation system, speaking as they did many mutually unintelligible languages belonging to the Niger-Congo language family. Secondly, the new language could be learnt comparatively easily by speakers whose native language was a Niger-Congo language. The reason was that the new language variety tended to retain many of the syntactic, phonological and semantic features, common to the Niger-Congo languages. The new language, therefore, had a structure which permitted a considerable amount of carry-over from the native language of speakers who had West African languages as their first language.

The above explanation helps to make us understand the reason for the strong similarity which all Caribbean creole languages share, irrespective of whether the source is English, French, Dutch, Spanish or Portuguese. 

The Creole languages hold the possibility of overturning the hegemonic social ordering of post-colonial Caribbean society. Similarity in structures can provide the basis for cross regional discussions on the development of these languages by the various academies of higher learning in the various Caribbean islands. Such an action would not only lift the status of the Creole languages to official status but would also provide another chain in the link of Caribbean integration and cooperation. The validation of these languages as contributing to the country’s identity can provide the basis for having them taught as the indigenous language to the child first, before any attempt to teach the official European language. The inferior treatment of the Creole and its stigmatization as the language of unlettered people, presents further complication for ‘confidence in self’ by the mass of the population. The vestiges of colonialism with its ‘normativing white’ ideology (Homi Bhabha, 1994) already relegate to ‘uncultured’ or illegal, any actions or behaviours by the colonized, which are not within the sphere of European validation. The continued undervaluing of the Caribbean Creole languages will continue to stymie the development of a Caribbean identity. 

Session 2.3: Education and Sustainable Development in Caribbean Cultural Identity

Introduction

In this session we will take a wider look at the issue of identity. Here we will link identity first to education then to economic development. The importance of education to human development is unquestionable. The level of education in the region has seen major improvements in the post-colonial Caribbean. Acknowledging the gains made is in no way to be construed as ignoring the structural and sociological problems facing our education system. The nexus between economic development and cultural identity seems esoteric but important. Economic development is not complete without cultural development. The more cultural development the region experiences the more it will advance the process of identity construction. Some of these issues will be explored.    

. 
Objectives

At the end of this session you should be able to:

1. Explain the importance of education to Caribbean development

2. Explain the importance of education to cultural development

3. Discuss some of the problems affecting education and cultural identity in the region

4. Discuss the link between economic development and cultural identity

Education and Cultural Identity

Education is one of the secondary agents of socialization. It is through education that we learn and reinforce the values necessary for us to fit into society. Through schooling we learn the important things necessary for our identity construction. This is important in establishing who we are and what things we hold in common. A sense of identity is important for the functional development of a collective of people. Through the various subject areas such as history, sociology and biology, students are prepared for their future or anticipatory roles in society. History, especially, contributes to our sense of identity as it is through the study of history that we learn about our shared historical past and the various factors that contribute to the formation of our collective identity.

We learn via both formal and informal education. Informal education takes place in various settings, most times outside of a formal organizational setting. This occurs daily through interaction with individuals, the church, and other social institutions with which the individual is associated. This informal education is very important in assimilating the individual in society and in contributing to his/her life chances and survival in various social settings. This informal education is not devoid of the ideological influence of the planter class, the dominant class. This permeates all facets of society, including both formal and informal education. The formal educational system includes the transformation of the individuals in formal institutions such as schools, universities, colleges, and vocational institutions. These institutions are characterized by a standardized curriculum being delivered by competent trained individuals, who follow the content closely. This formal educational process in the Caribbean needs to be examined closely from a sociological standpoint.  The need for this type of analysis is due to the organic nature of social institutions such as education. The various social factors of education cannot be examined independently due to the nature of their interdependence.
In the Caribbean, the fortunes and development goals of the region are conflated with the level and quality of education delivered in the region. The region inherited a hegemonic system of education from the British. The structure and content of the curriculum was designed to further the colonialist objectives. Most of the schools were established by the church and a large number of the schools in the Caribbean still retain that ecumenical link to one or another denomination. Halliday (1991) pointed to the role of the church in establishing schools in support of the European objectives of religious instruction of the slaves. This may be seen as serving the twin purposes of keeping the lower classes docile and submissive, as well as stamping out any African cultural retention. 

Education in some Caribbean countries is still seen as supporting the ideology of the dominant planter class. The meritocratic system of education assumes that differences in achievement are due in large part to individual ability. The vast differences in the quality of education offered by different types of high school in some Caribbean islands, shows the nature of this assumption. This has serious implications for upward social mobility of the vast majority of students attending these institutions. The link between social mobility and education is also affected by the quality of the education as well as the other factors such as race, class, colour and gender. There is very little equality in the delivery of education. The quality depends on geography (rural versus urban school), economics (private versus public school, especially at the primary level), politics (the importance paid by the ruling party to education, and the proportion of the annual budget committed to educational expenditures). There are other factors affecting the standard of education including the physical environment where the school is located, as well as the quality of the physical school plant.

The curriculum of some schools in the region is still devoid of cultural subjects. In spite of our rich cultural heritage some schools, because of economic and other constraints, are unable to infuse cultural content in their academic programmes. The irony of this is that the schools so affected are from the lower income areas, which also represent our areas of strongest cultural manifestation and production. Cultural production is one of the few ‘inner spaces’ (Nettleford, 1994) left untouched by the forces of colonialism and globalization. Here is where the marginalized can have the greatest result in the de-marginalization process. Consequently, the region’s cultural production could be more prolific, with possible improvements in quality, if more cultural content was included in the curriculum of all the schools. 

Cultural Identity and Economic Development

An understanding of economic development is necessary to create the nexus between it and cultural identity. The following quotation gives a clear definition of economic development.

The challenge of development … is to improve the quality of life. Especially in the world’s poorest countries, a better quality of life generally calls for higher incomes, but it involves much more. It encompasses as ends in themselves better education, higher standards of health and nutrition, less poverty, a cleaner environment, more equality of opportunity, greater individual freedom, and a richer cultural life.

  (World Development Report, 1991 – quoted in Todaro and Smith, p.17)

Seers (1969) was more expansive in his choice of primary indicators of economic growth. He opined that before we can say that we have economic growth, we must find out what is happening to poverty, unemployment and inequality. His secondary indicators include:

a) Right to free speech and to participate in government

b) Treatment of women

c) Adequate education and literacy levels

d) Freedom from repressive sexual codes

e) Reduction of pollution and protection the environment

One of the main areas of focus must be on social capital. Economic development must involve the development of your human capital and social capital. One is at the level of the individual, the other is at the level of the community.

Social capital places not just the human being at the centre, but above all, the relationship among human beings. The relationships are important because they constitute the basis on which moral communities are built. Human capital seeks to improve the ability of an individual to make decisions; social capital seeks to improve the ability of a collective to make decisions (Banuri et al., p.19). This is where the nexus between culture and development can be understood. Improve the social capital of the people and this will result in more cultural production. The social nature of culture implies some level of community or group involvement in the production of it. The greater the social capital, the greater the productive endeavour and the final output. The building of social capital should be encouraged. 
In promoting both human and social capital development, we are giving the people ‘entitlements and capabilities’ (Sen 1983). The ability to produce cultural elements that can be used to generate employment and income, inheres in the creative energies of the population.

Many factors are included in cultural development. Some of these are:

· Sustainable development of creative and cultural endeavours. This requires proper planning and vigilance by government and its agencies.

· The promotion of indigenous industries that utilize local creativity and raw material. Many cottage industries by Rastafarians, higglers (huxters), and petty bourgeois, for example, need strong policy framework, management, new technology and capital to ensure competitive advantage.

· Better management of the integration of the economic, ecological and social operations of cultural industries to provide the impetus for strong, sustainable development of cultural industries. What is being done to educate the population about the delicate nature of our ecology? Temper economic development with environmental preservation.

· Speeding up the change in the pedagogical approach to education at all levels of schooling to include more cultural content and relevance within the various curricula. This would increase awareness of cultural as well as national identity. Dancehall and calypso could be courses that are included in schools’  music curriculum in the Caribbean 
· Harnessing the creative energies of the poor/marginalized by increasing the percentage of GDP spent on education, especially at the early childhood and secondary level. Develop alternative education streams for creatively gifted students. Provide resources for schools to engage in more cultural activities.

· Promote Caribbean integration in cultural development across the region through such activities as CARIFESTA.

· Within the CSME, include protocols that will ensure that economic development includes cultural development, with special emphasis on developing our indigenous musical forms.

· Governments should acknowledge the importance of culture to nation building. Jamaica is known more for reggae music and athletics than all the other factors combined. Bob Marley & the Wailers and Jimmy Cliff placed us on the map internationally. Government should be more involved (from a policy point of view) in the marketing, distribution, copyrighting, and sale of reggae/dancehall music. 

Summary 
This unit discussed the issues of race, colour and identity.  The difficulty involved in separating colour from race is common to some Caribbean countries. Identity is affected by many factors. Language and how it is taught does affect our identity.
The unit also looked at the relationship between education and cultural identity. The many factors that affect our educational system result in problems associated with identity formation.
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Activities
1.  “There is no such thing as a Caribbean identity.”  Discuss this statement.

2. The people of the Caribbean can be described as “the people who came.” Critically discuss the impact on our identity of the various ethnic/racial   groups that arrived in the region since 1492.

3. In Botswana the child entering  preprimary/primary school is first taught the native language of ‘setswana’. Within the first few years of schooling the child is allowed a comfort level with the indigenous language. This sets the foundation for the learning of the formal language. Could this be done in the Caribbean and what are the implications for the learning of English?
4.  Language is very important to identity formation. The period of interloping in the Caribbean during the sixteenth and seventeenth centuries, slavery, and colonialism, have all affected the languages of the Caribbean. Please elaborate.  

5. Multi-culturalism can be defined as the tolerance of cultural diversity. How different is this from MG Smith’s ‘plural society’?
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